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Central argument of my presentation

• Developments in the broader education system have a significant 
impact on the educational opportunities accorded to children with 
disabilities. 
• “spill over effect of education” 

• Inclusion of children with disabilities in turn provides a real 
opportunity to seek fundamental reforms in the wider education 
system. 
• This remains a missed opportunity



The problem lies not in the medium 
of instruction, but in an in-
egalitarian education system that is 
completely skewed in favour of the 
intergenerationally privileged. This 
is a system whose design — from the 
annual school calendar to the 
syllabus and textbooks to teacher 
engagement to the high-stakes board 
exams — ignores the vastly different 
socioeconomic realities of a majority 
of children. The focus on English 
medium pulls a veil over these 
knottier problems.
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Currently disabled are more likely to pass on their poverty to their
children (Lwanga-Ntale, 2003, Singal and Muthukrishna, 2014)



India: changing scenario 

Right to Education Act (2009)
Revised Persons with Disabilities 
Act (2016)

• Inclusion of disability in national 
programmes
• Samagra Shiksha Abhiyan: “universal 

access, equity and quality”
• Sarva Shiksha Abhiyan
• District Primary Education 

Programme 

• Less than 2% (in 2001/02) to 61% 
(UNESCO, 2019)
• variations across states
• Differences- type and gender
• Decline in special schools (U-DISE 

data)

• Haryana: 914 households across 30 
villages in three districts
• 8 out of 1211 children were out of 

school- of whom 4 with mod/severe 
difficulty

• Usually, same school as their siblings
• None enrolled in special schools



Changing parental aspirations 

• Parents recognise and clearly 
articulate the resulting benefits 
of economic independence and 
other social benefits (Singal, 
2016; Johansson, 2016) 

• Irrespective of the degree of 
difficulty, most parents (more 
than 60%) aspired for education 
“as far as possible” (TEACh data, 
Haryana) 



Changes at school level

• Education is important for all be it 
disabled children or regular 
children. They also have the right to 
get educated” (Teacher quote from 
TEACh data, 2018)

• Greater acceptance and readiness 
to engage with disability issues

• Higher awareness of state benefits



Disengagement and lower levels of learning

• Increased likelihood of drop out (UNESCO, 
2019)

• Increased absence and repetition of class 
(TEACh data)

• Lower levels of learning as compared to 
peers
• NCERT data (2016/17)
• TEACh data

• These differences are not natural, instead 
reflect systemic problems, where teaching 
and learning don’t account for learner needs
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‘How’ has largely addressed inputs

• Inclusive education efforts have 
primarily been directed at the 
child with disability
• equipping the child with aids and 

appliances,

• providing children with 
scholarships, etc.

(Data from detailed and extended 
classroom observations in TEACh)



Exclusion from learning, a common experience for 
many, but more so for children with disabilities

• Teacher covering lesson without 
checking if the children were
understanding the content

• Leaving class unattended 

• Disproportionate focus on ‘good 
students’ 

• Little attention given to children 
with disabilities; some efforts made 
by a few teachers 



Debates running in parallel 

‘ … children of the poor are excluded from learning not because of the 
absence of conditions necessary for enabling participation and learning 
but because of the presence of conditions of capability deprivations 
that are found to characterise every day classroom… ’ (Batra, 2017)

• Teachers have very little opportunity for critically reflecting on their 
practice (Majumdar & Mooij, 2011) 

• Significant amount of time spent on non-teaching activities (TEACh
data)



Concluding reflections 

• There has been little focus on 
interrogating what it is that we are 
including children with disabilities 
into. 

• ‘…the real experts of development 
are those who live the reality of 
the problems on a day-to-day 
basis’ (Denning 2001, 244).


